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ABSTRACT

Career education is a new apprroach that should be
designed to develop a clear perspective of the students self and his
role for a productive and satisfying life. Therefore, the initial and
continuing priority in career education should focus on the student.
It also necessitates career preparation for all students. The
emphasis, however, should be shifted from job training to student
self-awareness, and career choice is a by-product of self-awareness.
In restructuring education to develop student self-awareness, five
objectives have been identified and include: (1) recognition and
articulation of individual differences and similarities, (2)
recognition of changes in self and society, (3) decision-making basead
on critical thinking, (4) thrust for continued learning, and (5)
constructive and satisfying use of leisure time. Concomitant with
these objectives are the recognition of readiness, maturation,
interest, and student participation in pre- and post-planning.
Therefore, there must be transfer of potential achievement of these
objectives to subsequent developmental stages to ensure the continued
achievement of self-awareness throughout life. {Author/SB)
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CAREEﬁ'EDUCATION: THT STUDENT IN FOCUS

During the past few years, there has been increased concern
and criticism of the public school program and the preparation of youth
for a satisfying and productive life. Among the most claimed and the
most significant reasons proferred for this concern are the following:

(1) High unemployment among the youth. During the recent

economic slowdown, the unemployment rates of high school
graduates and dropouts reached twelve and twenty-one per-
cent, respectively, while the over-all unemployment was in

excess of six percent (Young, 1971).

(2) 4 large number of dropouts. The U. S. Office of Educa-
tion estimated that, on the elementary and secondary school
level- during the academic year 1970-1971, there were 850,000
dropouts. On the college level in 1970=1971, there were
850,000 high school students who entered college in 1967 but
did not complete the baccalaureate or an organized occupa-
tional frogram (U. $. Office of Education,A1971).

(3) The "myth of the college degree.” Until the present, the

'myth of the college degree" as the only road to occupational
success has been perpetuated in the schools in ispite of the
fact that for many high school students the necessity of a

college education is an unrealistic expectation. This fact
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is demonstrated through many studies. For instance, in 1970~ -
1971 there were 750,000 general curriculum high school gradu-
ates who did not attend college (U. 5. Office of Education,
1971)., TIven for those students who entered community colleges,
it was discovered that, although seventy-five percent reported
that they planned to transfer to four-year colleges, twenty-
five percent actually achieved a baccalaureate degree {NaCVE,
1972). Similar results have been reported by Gleazer (1968)
and lkedsker apnd Tillery (1971). These results suggest that
the student who does not attend a four-year college has been
overlooked in the schonl. This omissicn of services to and
interest in the non-college-bound has also been documented by
Rosen (1970), Rhodes (1970), and Ginzberg (1971). HMoreover,
frequent educaticnal rebdorts (Marlend, 1972; U. S. Office of
Education, 1971; Toffler, 1S71; Holt, 1972; Reich, 1971; and
others) claim that the school program is dull and irrelevant
to studeints! interest and needs.

(4) Occupational projections favor technical or vocational

programs. The occupational projections for the next decade
seem most advantageous for graduates of technical or vocation-
a2l programs. ‘Secretary of Labor Hodgson reported that eight
out of ten jobs in the 1970's will be filled by individuals

who do not have baccalaureate degrees. ‘'Individuals with
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vocational education beycnd high school will be in the best
position to compete for these positicrs" (U. S. Department of
Labor, 1972). VWhile these projections stand on the one hand,
on the other hand, the Commissioner of Zducation has reported
that eight out of ten students need occupational training,
Hut tuo out of ten actually receive it (Marland, 1972).
T1e afcrcmentioned documented claims dictate a need for edu~

" cationzl reform. From the point of view of the U. £. Office of Educa-
tion and many educators, eminasis on cerser education can bring about
the desirable educational reform. The fundamwental concent of career
education, as pointed out by the U. 5. Office of iLducation (1971), is
that:

v, ., .all edueational exieriences, curriculums, instruction,
and counscling should be geared te preparation for economic
independence and an appreciation for the dignity of work. . o
Career education recognizes critical decision points at which
students must be nrenared and equipped to decide viiether to
pursue ¢ jon, seelr further education, or choose some combina-
tion of bnth. . .In scope, career education encownasses educa-
tional c¢rperiences beginning with early childhood ancd contin-
uing through the individual's productive life.” (2)

i In tte career =ducation model sugsested hy the U. 5. Office of
Education, emphasic is placed upon the generstion of viable alternatives
and the restructuring of the curric.alum to ueet the career needs of
youth. This mcdel has three steps: career awareness, K-6; career ex-

ploration, 7-10; and career specislization in vocational, pre-technical,

and college preperation, 11-12. According to this nodel, a student
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completing the tenth grade would Dossess the skills for entry into a
career cluster of his choice and could be gainfully employed. If, how-
ever, the student decided to continue his program in high school, he
could combine education and vork experience. His educational experience
would encompass further specialization in his avea of choice. The choice
may be in an occupational cluster for employment after high school, or it
may be the choice of a pre-tech program or college preparation. In any
event, any one of these choices would be available and rest upon indivi-
dual decision.

Fifteen occupatioral clusters have been identified. These
clusters are: ajri-business and nztural resources, business and office,
communication and media, consumer and homenaking education, construction,
environment, fine arts and hunanities, health, hnspitality and recre-
ation, manufacturing, marine science, marketing and distribution, personal
services, nublic services, and transportation.

Pressed bv the need for reforming education, the writers feel
that many schocl oystems might rush themselvés into implementing the
model of career education zs cutlined by tho U. 5. Cffice of Dducation
without deep understanding of the various variebles that would affect
the success or the failure of such a reform. Anong the variavles re-
quiring initizl serutiny before implementation of the career education
model are t'e following: the student, the curriculum, the professiorals

(teachers, courseiors, administrators), the public {parents and the com-
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munity at large), and the schocls' physical nlant. For the purposes of
this article, corsideration will be given to the prine elenent--the
student in career education. However, before we focus on the student,

noint out requisite conditicns that we believe

it seems imperative to
are essentizl ingrerieuts in the foundation of career education.

Firet, it should be noted that career education is not a
panaces in the solution of the drop-out probiem. Students drop out for
a2 nunber of reasons. ..mong these reasons have been sugrested the follow-
ing: drrelevancy of the school experience to the immediate ancd long-
renge needs and goals of the students, lack of student readiness, lack
of individualization of the educational program, unchallenging methods
of teaching, and the lzck of active student particivation in their edu-~
cation. Iack of caresr training, therefore, iz not the only reason for
dropping out of school. This means that implementing career education
as a solution of the drop-out problem without serious consideration to
the aforementioned reasons would result in an inadequate resolution of
the drop-out proivl=m.

Secound, carser education camnot sim.ly be instituted in a half-
hearted incideutal and/or ancillary approach in elementary and secondary
schools. It requires the total revision or the restructuring of the
curriculum, the implementation of the best known teaching and training
techniques, and the provision fer a2 rich, interesting, and challenging

learning and training experience for all youth.
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Third, czreer education necessitates career vreparation for
all students whether they are college- or non-college-bouvad students.
Ariong the students continuing on to college, a2 large number has con-
formed to the expectations and demnonds of the nresent collegiate program
witn a rosey view of their future after completion of a degree-program.
Yet, even among many of these graduates, there is a feeling of dissatis-
faccion and lack of adeguate understanding of themselves and their roles
in society. Therefore, to suszest ‘nat the oHrime goal of career educa-
tion is only for the non-college~bound is an oversimplification aad a
discriminatory practice. It is an oversimplificatiou because it belies
the purposes and goals of eduCafion in the broadest sense--preparaticn
for a useful and satisfying life. It is also discriminatory because it
does lead to an intellectual elitism on the one hand and the consequent
denial of student p@tential on the other. Therefore, to structure a
comprehensive carecr education nrogram equal attention should be given
to non-college-bound =nd college-bound students. However, this condition
cammot be met if coreer education centers around job training.

Four+h, career education should be centered around student
self-awareness rathar than job training for three rveasoms: (1) empha-
sizing job training in career education perverts education in the
broadest sense in elementary and secondary school. (2) Shifting the
emphasis from the ‘'colleze degree nyth' to job training does not help

in meeting the varied interests, needs, and abilities of the individual

~Gon
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students. Both aprouaches are tuo extranmes, and neither of them would
help every individusl studest to rezlize his self and his role in society.
(3) The prime ozl of educztion should be develoning student self-aware~
ness. 5 free and z sound choice of career is a by-product of self-
zvwarerness. 1t should te noted that self-awzreness is the attendant con-
dition for a productive and satisfying life. In this sense, career
education is a new approach that should be designed to develop a clear
perspective of the student's self and his role for a productive and
satisfying life. This entails that the initial and continuing priority

in career education should focus on the student.

THL STUDLNT Il FOCUS

In “he above discussion we hointed out that career educatiou
necessitates corcer preparation for all students; however, the emphasis
should be shifted from job trzining to student self-awareness, since a
free career choice is, and should be, a by-product of self-awareness.
Therefore, the issue is hnw do we re~-structure educativn to develop the
student's self--awrweness and thereby his firee choice of a career,

There is a pressing need to start a dialogue among interested
and involved educators to develop more understanding of the concept and
the implementation of career education. We belleve thrt initial dialogue
should focus upon self-awareness. In an attept to stimulate dialogue

sn this issue, the writers are positing a definition of self-awareness
[ Y
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around whicl. we .cel career 2d2ceulon siousd be structured.

To these writers, self-awareness 1is the articulation of one’s

values, interests, actitudes, abilities, and the continuous dyvnanic 3inter-

relctionshivs beiween these aswects of the self and the environment.

From this definiticn it is evident that self-awareness is a dynamic and
a lifetime goal. As one develops his values, interests, aptitudes,
abilities, aud his understending of the continuous dynamic interrelation-
ships petween these acnects of the self and the environment, he is
actually changing and jeveloping his self-awareness,

In structuring education to foster and develop self-awareness,

we believe that the fellowing five objectives are relevant:

1. Recomnition znd articulation of individual differvences and similari-

ties in terms of antitudes=s. values, interests, =2nd cbilities. Vhile the
——— - —— " 9 L]

importance of the recognition of individual differences is apparent for
the cveacher, little consideration has beea devoted to apnreciation ol

the differences ard simdilarities on the part of the student. TIf there

is to be self-delfinition, *hic weuld require vecognition and articula-
tion of normztive and ileograyhic dimensions of personality. The logical
extension of this recomzendation would be aporaciation of others and
various occunations., This recognilion would carry with it respect for
one'!s own individnality and accord resvect to others' individuality,

unity through diversity. The difierences and similarities would hope-

fully develop an =auhreciatior of the vorld of wvork and assist in the
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understanding of the vertical and horizontal dimensions of occupational
clusters. On the vertical dimension there would be demonstrated the
inter-relationship of the basic skills for an entry level occupation and
an advanced poszition within that occupation, e.g., the nurse's aide and
the doctor. ©On the horizontal dimension there would be demonstrated the
inter-relutionship among occupations which require similar skills.
Lchieving the above objective would develop understanding of
the need for unity and diversity in a dynanic technolegical society.

2. Recognition of chanies in self and society. It has been aptly noted

in much recent litecrature that change is choaracteristic of our dynamic
society. The development of new technology has accelerated the rate of
change in all asdects of life as noted ty Toffler (1971) =nd others.
The changes have been noted in the world of work in the number of new
occupations vwhich have developed in the past five years and the changes
in the economy. For a student entering kindergartea today and graduating
from college tomorrow, there will be numerous new jobs not yet invented.
While tlicse changes have been apparent, there are also changes
in the self uliich are all too often overloolzed. Devalopmentally, there
are radical changes in the biologicéi, physical, and socio-cultural as-
pects of personality. Among these are the substantial and, in many
cases, unanticipated changes from childhood to the quest for a sense of
identity in adolesccnce and the attendant values and adult roles assumed

after adolescence.
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Thzre zre, therefore, caonges uithin ard outside of the indi-
vidual., There ara different nodes of dealing with these changes; these
modes are active, neutral, and passive. The individual may bresumably
Seek znd stimulate chonge within hinself and society. The individual
may be acceptant of change and be moved by change in himself and society
without active varticipation. The passive individua]l nay attempt to
freeze the s*atus QU0 cr remain static. There are those who swim, those
who flcat, and ticse who Stay on the beach. The objective therefore
should be develuping student understanding of the dynamics of change,
the three modes of change, and to develop mutual Tespect for people
operating under the three modes of chanze. In a1l nodes, there is the
need for critical evaluation and anticipation of the consequences of
change. This sugsests the need for developing student ability in de-
cision making.

3. Decision-making based en critical thinking, Educators are advocating

decision-makir 2bility as an important objective of general education,
Yet the achievepnent of this objective is left to incidental development.,
If career educa*ion is to foster self-awareress, decision-making ability
based upon analytical thinking should be stressed. Continued self-aware-
ness necessitates decisions about thre self, the environment, and the
inter-relation betuveen the two. It would seem, therefore, that education
in decision—making should be nrovided throughout the career education

curriculum,

~10=
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A1l too often, students are required to make decisions at

critical points in development. DMNany of these decisions become, for all
intents and purposes, irreversible, especially in tﬁe readm of careér
choice. Through preparation in decisiOn-making, the students are educa-
ted to identify alternatives and therefcre arc able to make a free choice
based upon conprehensive, analytical, and eval ative thinking.

L. Thrust for continued learning. Self-awareness is a dynamic and con-

tinuous prccess that necessitates continued learhing. To develop one's
ability for self-renewal would entail the developiment of student motiva-
tion and skills for continued learning. Furthermoré, in view of the
exigencies of being a citizen in a continually changing environment and
developing self, there seems to be a need for continued learning in
both the broadest and narfouest senses. It is important that the indi-
vidual keep pace with the new techniques, processes, and developuments
within his own area of competence in order to ensure this competence.
This may be accomplished through additional train.ng at employment,
adult educaticrn, or community skills centers. The thrust for continued
learning must encompass not cnly the narrow concept of work-related
learning and skill upgrading. In addition, the individual as a respon-
si- . ~itizen musc understand the gmamies of continuéd persohal growth,
learning, and cevelopment which facilitate additional in-depth relation-
ships with others and provides nuse self-i;sight and understanding.

5. Use of leisure time. From much of the receut 1literature, the
L] ’
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projections for the next couuple of decades su_ e leisure
time will be available in all sections of the occupational world. Some
of the trends have been the shortening of the work-week from five to
four or even three. days, retirement at earlier ages--in the late fifties
rather than sixtics, and provisions for extended vacations and time off
similar to sabbaticals in the éduc&tional profession. Thers. is &
correlation between self-awareness and purposeful use of l: sure itimej
therefore, without adequste preparation for the constructive and purpose-
fﬁl use of leisure +ime, individuals would be liable to cease their self-
awareness. The imnmlications might be seen in crises in familial rela-
tionshins and individual mental health. The important point is that
people be prepared through the exploration of activities of a variegated
nature, through active participation in many activities, and through the

free choice of part-time activities.

SUMMERY

In swmiry, career education is a new approach” that should be

-

v

designed to develcp a clear perspective of the student's s;if and his
role for a productive and satisfying iife. Therefore, the initial and
continuing priority in career education should focus on the student. It
also necessitates career preparation for all students. The emphasis,
however, should be shifted from job training to student self—awafeness.

Career choicz is a by~product of self-awareness. In re.structuring

12~
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education to develop student seif-awareness, five objectives nave been
identified. These objectives are:

1. Recognition and articulation of individual differences
and similarities

2. Recognition of changes in self and society
3. Decision-making based on ¢ritical thinking
” L, Thrust for continued learning

5. Constructive and satisfying use of leisure time
Concomﬁitant with these objectives are the recognition of readiness,
maturation, interest, and student participation in pree and pcet-~planning.
Therefore, there nust be transfer of potential achievement of these ob-
jectives to subsequent developmentsl stazes to ensure the continued

achievement of self-awareness throughout life.
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